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| teach greetings in multiple languages in our lessons about other countries.
| also teach the song Feliz Navidad in December. | feel this Is too surface
level, and I’d like to do more. | wish HRTs would encourage this more too.
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Definition of ‘Bilingual’

Studying Bilinguals
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Bilinguals are those who use two or more
languages (or dialects) in their everyday lives i
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-1, Purposes of this Document

@ Understand the Bilingual Situations of ALTs

@ Increase Awareness of ALT Diversity

@ Consider Possibilities for Team Teaching with Bilingual ALTs
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Although ALTs participate in over 70% of foreign language classes, there is little
mention of them in policy documents.



Problems with Policy

Only mention of ALTs in the (elementary) Course of Study:

Classroom teachers or teachers in charge of foreign languages should
prepare instructional plans and conduct classes with the cooperation
of native English speakers and local people who are fluent in English,

in order to improve the instruction and devise teaching methods.
(SCERRL 45 . 2017b, p.162/177)

References to ALTs (?) in the JHS/SHS courses of study

use identical wording.
(SCEBRL5452017d, p. 151; 2018, p. 178/473)



ALTs’ dual role

E};pected roles of ALTs

» Alongside the HRT, demonstrate how to conduct activities

* Introducing life and culture of their home country relevant to the current unit, and learn about
the students’ country through interaction

* Pick up on students’ comments and noticing directly, or with the assistance of the HRT, and
reply with easy English and gestures

* Repeat and have students listen to the correct native-speaker pronunciation

* Engage 1n conversation with the students us'mg Euglish they have learned

(MEXT, 2017a, pp.109-110)

It is important to deepen the understanding of culture through
experience by interacting with people from different cultures, such
as ALTs, international students, and foreigners living in the

community.
(MEXT, 2017c, p.27) Q




ALTs’ dual role

ALTs have a dual role:
(1 Language (English) Expert
2 Foreign Culture Informant




Problems with Policy

ALTs in the * Participate in over 70% of classes
classroom * Have a dual language/culture role.

teaching is practically non—existent in teacher trami
programs (¥24~, 2020)

*In the Courses of Study etc.:

* Almost no reference on Aow to team teach

Imost no reference to who ALTs are

ALTs in
policy

Despite being involved in over 70% of classes,
ALTs are practically invisible in policy

When ALTs are mentioned, they are labelled ‘native speakers.’ °



Diversifying ALTs

ALTs are not just English native speakers

The number of non-native English-speaking ALTs is increasing every year and is being
addressed in research (e.g., Mahoney, 2020; #2445+ [LIA, 2019).

(In particular, the number of native Tagalog-speaking ALTs has been increasing
rapidly: Kano, et. al, 2016).

According to one large survey, about 26% of ALTs in elementary schools
come from non-English speaking countries, and 32% have a language
other than English as their mother tongue (_EF& K5, 2017).




2. Bilingual Reality of ALTs

Based on data from a survey of 181 ALTs (Pearce, 2021)



ALTs Mother Tongue(s)

. English, 81%, n=146 English bilingual, 13%, n=23

Other, 4%, n=8 . Other bilingual, 2%, n=4

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

The overwhelming majority are native English speakers

All responses are self-reported. 6



ALTs’ Japanese ability

. None, 1%, n=2 Beginner, 30%, n=54 Intermediate, 50%, n=90

. Advanced, 15%, n=28 Native or Native-like, 4%, n=7

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Most ALTs have some level of Japanese proficiency.

All responses are self-reported.



ALTs’ Japanese use in class

‘How often do you use
Japanese in your
lessons?’

Close to half (48%)
answer ‘occasionally’
or ‘frequently’

Never, 7%, n=12

Very Rarely
22%, n=41

Always, 5%, n=9

Very Frequently, 8%, n=14



HAGEE REBLUNCFERTZSEHE

. None, 44%, n=79 One, 32%, n=58

Two, 15%, n=27 . Three or more, 9%, n=17

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

The majority of ALTs can use a language other than
English and Japanese (57%)

All responses are self-reported. @



ALTs’ languages

_____ ' ALTs’ native languages varieties other than English (number)

African-American Vernacular English (1), Afrikaans (1), Cebuano (2), Dutch (1), Filipino (4),
French (3), German (1), Hawaiian Creole (1), Hebrew (1), Hindi (1), Igorot (1), Ilocano (2),
Italian (2), Japanese (2), Kapampangan (1), Kinaray-a (1), Mandarin Chinese (1), Portuguese
(1). Romanian (1), Russian (1), Spanish (3), Tagalog (4), Urdu (1)

) Major additional languages and self-reported ability (multiple responses included)

Language Self-reported ability: Number
(number)
French (31) Beginner: 10, Intermediate: 12, Advanced: 6, Native or native-like: 1,

Other: Beginner to intermediate (1), Conversational (1)

German (12)  Beginner: 7, Intermediate: 3, Native or native-like: 1, Other: CEFR B2 (1)

Korean (10) Beginner: 8, Intermediate: 2

Mandarin Beginner: 6, Intermediate: 1, Advanced: 1
Chinese (10) Other: Dinner table conversation level (1), unspecified (1)

Spanish (45) Beginner: 21, Intermediate: 13, Advanced: 3, Native or native-like: 4
Other: Beginner, but intermediate listening comprehension (1), Understanding
(1), unspecified (1), high beginner (1)

Other additional languages of ALTs (multiple responses included)

Language (number) [Self-reported ability: Number]

Arabic (1) [Beginner:1], Ancient Greek (1) [Advanced:1], ASL (3), [Beginner: 1, Other: not
specified (1), high beginner (1)], Basque (1) [Beginner: 1], Bikol (1) [Advanced: 1], Cantonese
(2) [Beginner: 1, Advanced: 1], Cree (1) [Beginner: 1], Danish (2) [Beginner: 2], Dutch (1)
[Advanced: 1], Filipino (1) [Beginner: 1], Haitian Creole (1) [Advanced: 1], Hawaiian (3)
[Beginner: 2, Intermediate: 1], Hebrew (3) [Beginner: 2, Other: Biblical Hebrew, beginner (1)],
Iloco (1) [Advanced: 1], Indonesian (1) [Beginner: 1], Italian (5) [Beginner: 4, Advanced: 1],
Irish (4) [Beginner: 1, Intermediate: 2, Advanced: 1], Kannada (1) [Other: not specified (1)],
Khmer (1) [Beginner: 1], Korean (1) [Intermediate: 1], Latin (1) [Advanced: 1], Malay (1)
[Advanced: 1], Maori (1) [Beginner: 1], Mongolian (1) [Beginner: 1], Norwegian (1)
[Intermediate: 1], Portuguese (2) [Beginner: 2], Romanian (1) [Beginner: 1], Russian (2)
[Beginner: 1, Native or native-like: 1], Scots (1) [Native or native-like: 1], Sotho (1)
[Intermediate: 1], Swedish (1) [Beginner: 1], Thai (2) [Beginner: 2], Tagalog (1) [Beginner: 1],
Vietnamese (1) [Advanced: 1], Other: “3 Chinese dialects, intermediate.”




Very frequently, 1%, n=2  Frequently, 1%, n=2

ALTs” use of other languages in class

‘How often do you include Never, 26%,
languages other than n=48
English or Japanese in

your lessons?’

82 % say ‘rarely, ‘very
rarely,” or ‘never’

Very Rarely, 36%,
n=65

Always, 0%



Other languages in classes

| teach greetings in multiple languages in our lessons about other countries.
| also teach the song Feliz Navidad in December. | feel this Is too surface
level, and I’d like to do more. | wish HRTs would encourage this more too.

HOEIZDODWNTHOL YR VTIE, BEETOEREZHATNET,
12 A Z[&Feliz Navidad&E WS B FHA TULVET, chlEHFYVIZER
HBECETEDT, L oEPH>THIWER->-TWET, FHIIBEFE
L3 oERBMLTIELIVTT,

ALTs want to introduce more linguistic diversity



Foreign language education is caught up in ‘English-only,” and
ALTs full repertoires aren’t being capitalized on in teaching

But, in the commentary to the Course of Study...

It is necessary to take into account the daily life of people who use English and also take
into account the daily life of people who use languages other than English. Many
people in_the world speak languages other than English. Therefore, in order to
understand the people in the world, it is important to take into account the daily lives
of people who use languages other than English. (3CEREN24E . 2017c: 134)

Can we understand people around the world by hiding away languages other than English?
Wouldn’t it be better to make use of all available resources to promote richer learning?



—{ 3. Bilingual ALTs: Issues

Based on interview data with 8 ALTs (E7—X 2021)



Interviewees

Y
mnm Native language Other languages (self-reported level)

Philippines Tagalog English (native-level), Japanese (intermediate)
Japanese (native-level), Romanian, French,

Josh M 11  United States English Somrlih, e (esinner]
Célia F 2 France French, English  Japanese (intermediate), Spanish (advanced)
Luuk M 5 L Dutch Japanese (advanced), English (native-level)

Netherlands
Japanese, Mandarin Chinese (advanced), Korean

AT F 3 >ingapore English (intermediate), French (beginner)

. . : Japanese, French, ASL/JSL (intermediate),
Martin M 722 I English Spanish, Italian, Portuguese, Swedish (beginner)
Logan M 12 Canada English, Ukranian Japaljese, Frgnch JIETEE ), (CETmem,

Spanish (beginner)
Zain M 5 United States Italian, English ~ Japanese, German, Spanish (advanced)



Themes

4 General Themes from the Interviews:

@ English

(@ Other languages
@) Culture
@ Teacher beliefs




Theme: English

| often participate in conversation models, trying to show real conversations at natural speed with the
teacher. (Angel)

Small talk is something that has been introduced into the classroom over the last few years. (Josh)

Maybe in the last 10 minutes, the teacher has a piece of paper that for the students to write one key sentence you
learnt that day, but I'm not directly involved in that. (May)

As in previous studies, TT lessons with ALTs focus on speaking activities

...I'm trying to get them to understand that there is more than one English language. For example, sometimes, after |
pronounce an English word, | say, “Oh, is that how so-and-so pronounces it?" (Célia)

| often like to tell the children that there are many different kinds of English and that they shouldn’t feel that they have
to imitate me and sound exactly like me just because | am American. (Martin)

Awareness of World Englishes (diversity within the English language).



Theme: Other Langauges

Sometimes you put a bit of Dutch in there. And then | ask them to think about how they make this 'g' sound. Or
sometimes | put in a bit of German, because | can speak German, or French (Luuk).

We get tired of greeting people only in English, so | mix different languages in during greetings. (Célia)
Some ALTs introduce other languages to foster noticing of phonetic characteristics

If there was a lot of content (that the classroom teacher had to cover), teachers probably wouldn’t ask such extra
guestions, they probably wouldn’t teach how to count in Tagalog, or how to count in French. But if they had more
time, and if they were more open teachers, they would probably want to teach such things. Not all of them. As |

have said many times, it depends on the teacher. (May)

Sometimes, just a few other languages are in the textbooks. That’s why the subject is called ‘foreign language
activities’, when in fact they are often only English classes. But we do have greetings and flags of different countries
in the beginning of the textbooks. But it’s still very rudimentary, though. (Luuk)

(D The introduction of other languages depends on the classroom teacher and the content of
the textbook.

@ Language diversity in textbooks is superficial.



Theme: Culture

We talk about Cinco de Mayo and how it is celebrated both in South America and the USA. It's celebrated
quite differently. (Célia)

In the Hi Friends textbook, there is just a lot of pictures and not much content. (Angel)

...The important thing here is that we are there as foreigners. Helping young children to see that there is
a very big world outside of Japan. And to help them question what they think they know and realise
that foreigners are not all the people they read about in textbooks. And to increase their interest in
other parts of the world, as well as my country. (Angel)

(D A little more freedom to introduce other cultures than other languages

@ (As with languages) cultural content in textbooks is superficial.



Theme: Teacher beliefs

Some Japanese people believe that foreigners are Americans, or that foreigners are white Americans. That is
something | would like to see change. (May)

The goal is not to teach English, but to make children strongly interested in learning English in the future. (May)

| read about language acquisition and that the sounds you hear at an early age are very important, otherwise you won’t
be able to discern certain sounds. So, | think it is better to expose them to the sounds of different languages. (Luuk)

It would be nice to introduce more languages to the students. They don’t have to master all of them, but it would
really help increase their general knowledge or interest in different languages for when they do want to learn a
foreign language (Angel).

| don’t think that it’s about teaching language. It’s about teaching the methods behind learning a language. | think
that’s what we should be doing. We should be fostering curiosity, we should be fostering language acquisition skills,
not teaching the language. Because their brains now are wired to learn how to learn things. We shouldn’t just tell them
this is a foreign language, it’s English, and this is how you say “me” in a different language, but that's what we’re doing
right now (Zain).

Varying educational beliefs, but a common desire to see more emphasis
on linguistic and cultural diversity in addition to modelling English °



" Summary of the Themes

(D Bilingual ALTs are conscious of diversity and want to incorporate
more of it.

2 If the homeroom teacher is not proactive in multilingualism and
multiculturalism, it is difficult for ALTs to do it alone.

@3 Exposure to multiple languages/cultures often only happens
when they are covered in textbooks (textbook-bound).

@ There is a desire to include more languages/cultures actively, but
a lack of knowledge in how to introduce them in an educational way.



i 4. The Significance of ALTs Languages for Teaching i




Significance of making use of the repertoire of bilingual ALTs

In the ‘goals’ of the course of study:

* Noticing differences between Japanese and foreign languages

- Developing an understanding of the culture behind foreign language
(SCHENEM2E . 2017b p.156)

Having English as the primary foreign language is not a
problem, but there is no need to limit lessons to English-only



Significance of making use of the repertoire of bilingual ALTs

(D Exposure of young monolinguals to a variety of languages facilitates
later language acquisition (Bice & Kroll, 2019),

@ T2HEADER], [ KHMSBEWNEDADRMTI-EE ] S5E
TR BRI [BEROEBIREEFAANENIZERITHIDICEREE
Z#WY ANl Z 77 A—F 1HF % (Candelier, 2003) ,,

@ Pluralistic approaches are beginning to attract attention in Japanese
primary schools... (Oyama, 2019; Oyama & Pearce, 2019).

Pluralistic approaches in TT with ALTs have not yet been
sufficiently explored.



What kind of activities could be possible?

* Cultural aspects: ALTs can introduce non-English speaking cultures and
related key words, etc.

*Provide information on the use of English in non-English speaking countries
(e.g., what are its characteristics, how is it positioned in society, how does it

compare with Japan, etc.).

* Linguistic landscape activities (Melo-Pfeifer & Lima-Hernades, 2020):
sociolinguistic considerations through a comparison of linguistic signs and
other signage in Japan and ALT countries.

* ALTs and homeroom teachers become learners with the pupils and learn
about language through a variety of languages

"It is possible to think of a variety of activities to acquire meta-linguistic
knowledge at the same time as language learning. e



How can the repertoire of bilingual ALTs be utilised?

What are the minimum requirements to introduce ALTs’ multilingualism into the classroom?

@ Homeroom teachers need to know the background of ALTs
(and ensure that they have the opportunities to learn about them).

@ Both classroom teachers and ALTs need to share an
understanding of the significance of introducing other languages.

@ sufficient time is needed to plan implementation of the classes.

With sufficient preparation, classes with bilingual ALTs can foster ...

* Noticing differences between Japanese and foreign languages
 Developing an understanding of the culture behind foreign language
(GRS 2017b p.156) ...two birds with one stone?
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